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Abstract: This research aims to describe the grammatical cohesive devices prominently 
used in students‟ essay, and to describe the students‟ wrong used of grammatical 
cohesive devices in their essays. In conducting the research, the researcher uses 
descriptive qualitative method. The data of the research are taken from students‟ essay on 
sixth semester at STKIP PGRI Bandar Lampung. The researcher uses a test to collect the 
data. In analyzing the data, the researcher uses the procedure such as recording the data 
in the data card, categorizing the data based on the four types of grammatical cohesive 
devices, summing up the total number of grammatical cohesive devices frequencies, 
finding the wrong use of grammatical cohesive device, describing the data and drawing 
conclusion. The result shows that the types of grammatical cohesive devices in students‟ 
essay are reference, substitution, ellipsis, and conjunction. Reference and conjunction are 
the prominent types of cohesive devices used in students‟ essay. The students‟ wrongs in 
grammatical cohesive devices lie on the use of reference and conjunction with the total 
number of incorrect reference is 43 out of 515 data and incorrect conjunction is 7 out of 
194 data. 
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INTRODUCTION 
Writing becomes one of learners‟ 
activities to transfer or deliver their ideas 
or messages in written forms. Brown 
(2001:336) claimed that writing is a 
thinking process. In delivering the ideas 
or messages, the learners should be able 
to organize them well in order to be 
understood by the readers. Linderman 
(2003:11) defines writing as a process of 
communication which used conventional 
graphic system to convey a message to 
reader which means that writing is 
process of sending the message by using 
letters, punctuation, words or sentences as 
a graphic system. Thus, the process of 
communication can be said successful if 
the reader and the writer understand the 
language being used in written 
communication. In addition, Raimes 
(1983:76) states that writing is a skill in 
which we express ideas, feelings and 
thoughts which are arranged in words, 
sentences and paragraphs using eyes, 
brain and hand. In this case, writing 
activity needs the learners‟ ability to 
organize words, phrases, clauses, and 
sentences into paragraph by using 
appropriate vocabularies, acceptable 
grammar, and good structure. Considering 
the importance of organizing sentences 
well in transferring messages in written 
forms, the learners should understand the 
textual elements which have been 
recognized as important features of good 
writing. Those textual elements are 
cohesion and coherence. Some researches 
in the field of cohesion in English text 
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have been increasingly done since the 
publication of cohesion in English by 
Halliday and Hasan. EFL learners need to 
be aware that the readers will understand 
well about what they write through the 
use of good organization. In this case, the 
understanding of cohesion and coherent in 
creating English text is needed by the 
learners. Hasan in Paltridge (2006:130) 
said there are two crucial attributes of 
texts and which are important for the 
analysis of discourse. These are unity of 
structure and unity of texture. 
Unity of texture refers to the way 
which resources such as pattern of 
cohesion create both cohesive and 
coherent text. This level is the underlying 
structure of the surface structure achieved 
through the use of grammatical elements 
to form the sentences and the first stage to 
the formation of the text through cohesion 
and coherence constructed on the basis of 
the textual cohesion through the readers‟ 
efforts to interpret. Texture will result the 
language items that tie meaning together 
in the texts as well as tie meaning in 
social context in which the text occurs. 
Hasan in Paltridge (2006:130) describes 
texture as being „matter of meaning 
relations‟. The meaning relation here 
means the tie connection among words to 
each other words in a text and to the 
world outside the text. The relation 
between each sentence in the text play a 
major rule in the achievement of coherent 
and the relation between each word in a 
text play a major rule in the achievement 
of cohesion.  
Cohesion refers to the relationship 
between items in a text such as words, 
phrases and clauses and other items such 
as pronouns, nouns, and conjunctions 
(Paltridge, 2006:131). In sentence like 
“Mary got pregnant and she married” the 
fact that she refers to Mary is an example 
of cohesion, and the interpretation that 
her pregnancy was the reason for her to 
marry is an example of coherence 
(Rankema, 2004:103). Meanwhile, 
Halliday and Hasan (1976:4) state that 
cohesion refers to relations of meaning 
that exist within the text, and that define it 
as a text which means that every meaning 
in the text should have connections one 
and another so that it forms a text.  
To connect sentences or meaning 
and to know whether the text fulfills 
cohesion or not are using cohesive 
devices. It is supported by Boardman and 
Frydenber (2002:36) the methods of 
connecting sentences to each other are 
called cohesive devices. Halliday and 
Hasan (1976) classify cohesive devices 
into five major types of cohesive ties: 
reference, substitution, ellipsis and 
conjunction and lexical ties. 
 In presenting the traditional 
semantic view of reference, according to 
Lyons in Brown et.al (1983:28) 
“reference is the relationship which holds 
between words and things: words refer to 
things”. Meanwhile, Gerot and Wignell 
(1995) say that “Reference refers to 
system which introduce and track the 
identity of participants through text. It is 
related to textual meaning and thus to 
mode. We find very different patterns 
between spoken and written texts and 
these differences are accentuated the more 
„written‟ the text is”. In the other hands, 
reference concerns the relation between a 
discourse element and a preceding or a 
following element. Reference deals with a 
semantic relationship whereas substitution 
and ellipsis deal with the relationship 
between grammatical units: words, 
sentence parts and clauses. Reference can 
be in exophoric or exopora (situational) 
and endophoric or endopora (textual). 
“Exophoric reference directs the receiver 
„out of „the text and into an assumed 
shared world” (Mc Charty, 1991:41). For 
example “What kind of book would you 
say this is? Where would you put it on 
your bookshelves?” Both speakers clearly 
know what book is being referred to in 
this conversation. „You‟ and „your‟ are 
also examples of exophoric reference. 
Meanwhile, Endophoric reference refers 
to the text itself in its interpretation. 
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Brown et.al (1983:28) point that “where 
their interpretation lies within a text they 
are called „endophoric‟ relations and do 
from cohesive ties within the text”. For 
example “Look at the sun. It’s going 
down quickly. The third singular pronoun 
it refers back to the sun.  
According to Halliday and Hasan 
(1976:37) there are three types of 
reference; those are personal reference, 
demonstrative reference, and comparative 
reference. (1) Personal reference is 
reference by means of function in the 
speech situation through the category of 
person (Halliday and Hasan, 1976:37)”. 
For example: “In the film, a man and a 
woman were trying to wash a cat. The 
man was holding the cat while the woman 
poured water on it. He said something to 
her and they started laughing (Yule, 
1996:22). The word he and her refer back 
to the word a man and a woman. 
Meanwhile, the third plural pronoun they 
refers back to both. (2) Demonstrative 
reference is reference by means of 
location, on scale of proximity. What is 
understood by proximity is nearness in 
place, time, occurrence or relation. For 
example: that is a big garden (Halliday 
and Hasan, 1976:58). The word that refers 
exophorically to a garden which is far 
from the speaker. (3) Comparative 
reference is expressed through adjectives 
and adverbs and serves to compare items 
within a text in terms of identity or 
similarity (Nunan, 1993:24). For example: 
The candidates gave three similar 
answers (Halliday and Hasan, 1976: 80). 
The second type of grammatical 
cohesive devices is substitution. 
Substitution occurs when an item is 
replaced by another item in the text to 
avoid repetition (Bahaziq, 2016:113). The 
difference between substitution and 
reference is that substitution lies in the 
relation between words, whereas 
reference between meanings. According 
to Halliday and Hasan (1976:90) there are 
three types of substitution, they are: 
nominal, verbal and clausal substitution. 
The third type is ellipsis. It is the 
omission of a word or part of a sentence. 
Ellipsis is closely related to substitution 
and can be described as “substitution by 
zero (Rankema, 2004:103)”. Substitution 
is the replacement of an item by another 
meanwhile; ellipsis is the omission of an 
item. Haliday and Hasan (1976:146) 
discuss ellipsis under three headings; 
nominal, verbal and clausal ellipsis. The 
fourth type of grammatical cohesion is 
conjunction. Conjunction is the 
relationship which indicates how the 
subsequent sentence or clause should be 
linked to the preceding or the following 
(parts of the) sentence (Rankema, 
2004:104). Conjunction differs greatly 
from the previously discussed cohesive 
devices in that it adds not only meanings 
of their own but also creates ties between 
entire segments of text of various lengths. 
Halliday and Hasan (1976:238) divide 
conjunctions into four types, namely 
additive, adversative, causal, and 
temporal. 
According to the explanation of 
meaning relation among words in the text, 
the researcher is interested to investigate 
the use of cohesion in students‟ essay. 
Dash (2012) defines essay as a short 
literary composition on a particular theme 
or subject usually in prose and generally 
analytic, speculative or interpretive. An 
essay is a piece of academic writing 
which consist of several paragraphs. 
Essay writing may be viewed as a full of 
composition or as expanded paragraph 
(Lorch, 1984). EFL students actually have 
learnt how to write well in English 
because they have followed writing class 
for about four semesters. The students 
have been drilled to write good text every 
week in each semester with different 
theme or topic. From the writing activity, 
they are expected to produce acceptable 
writing which following the whole part of 
writing such as content, organization, 
language use, vocabulary and mechanism. 
However, the environment will influence 
the students in producing good writing 
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text or essay. For some cases such as the 
use of inappropriate vocabulary in the 
text, unacceptable grammar in sentences, 
and the idea of each paragraph which 
have not organized well. A text or essay is 
considered to be good if it fulfills two 
properties namely cohesion and coherence 
as has been stated in the previous 
explanation. The cohesive device can be 
grammatically (reference, substitution, 
elipsis and conjunction) and lexically 
(repetition, synonym, hyponymy, 
meronymy, and collocation). In this 
research, through cohesive device, the 
researcher identifies the use of 
grammatical cohesive device in EFL 
students‟ essay. Besides that, she analyzes 
the wrong used of grammatical cohesive 
device to know its effect in students‟ 
writing.  
 
RESEARCH METHOD 
The researcher used descriptive 
qualitative as a method of this research. 
The researcher tried to describe, notice, 
analyze and interpret the use of 
grammatical cohesive devices in students‟ 
essay. Besides that, she analyzed the data 
with percentage to account and describe 
the highest frequency used of 
grammatical cohesive devices. The data 
of this research will be in the form of 
sentences written by the students of sixth 
semester of STKIP PGRI Bandar 
Lampung. Those sentences can be in the 
form of words, phrase, and clauses 
connected by the use of grammatical 
cohesive devices.  
The researcher uses a test to collect 
the data. The test is used to collect the 
students‟ grammatical cohesive devices. 
The researcher asked the students to write 
essay writing which are supposed to have 
cohesion ensured by the use of several 
grammatical cohesive devices. In the 
instruction of the test, the test taker or 
students are required to write an essay in 
an hour and a half. Moreover, an 
organized scheme is imposed on the data 
in which 20 essays are described term of 
grammatical cohesive devices used. The 
analysis is conducted to find out and 
interpret the use of grammatical cohesive 
device by the students in general.  
 
FINDINGS AND DISCUSSION 
In the part of research findings, the 
researcher presents the grammatical 
cohesive devices and the grammatical 
cohesive devices prominently used in 
students‟ essay. The data will be shown in 
a table. In the second part, the researcher 
shows the percentage of wrong used of 
grammatical cohesive device and give 
some general comments towards the 
students‟ wrong use of grammatical 
cohesive devices. 
Types and Percentage of Grammatical 
Cohesive Devices 
The data of this research were in the 
form of sentences taken from the 
students‟ essays. The total number of 
essays was 20 essays. In presenting the 
research result, the researcher classifies 
the grammatical cohesive device by 
Halliday and Hassan. There are four kinds 
of grammatical cohesive devices, namely 
reference, substitution, ellipsis, and 
conjunction. The researcher also shows 
the frequency and percentage of the 
grammatical cohesive devices occurrence 
employed on students‟ essay. The 
presentation of the data will be shown in 
the following tables: 
Table 1 
The Percentage of the Grammatical 
Cohesive Devices Occurrence in the 
Students’ Essays 
No Types of 
Grammatical 
Cohesive 
Device 
Number of 
Frequency 
Percentage 
1.  Reference 515 70.1% 
2.  Substitution 1 0.14% 
3.  Ellipsis 25 3.40% 
4.  Conjunction 194 26.4% 
TOTAL 735 100% 
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a. Reference  
There are three kinds of reference 
namely personal, demonstrative, and 
comparative reference. In this research, 
the researcher found 515 data of reference 
in students‟ essays. Among those types of 
reference, personal reference is the most 
prominently used with 264 times 
occurrence or 51.3% of 515 data. 
According to Halliday and Matthiesen, 
there are four types of personal reference 
namely masculine, feminism, neutral, and 
plural, but in these data, the researcher 
only found two types of reference, those 
are singular neutral and plural. Plural is 
the prominent type of reference. The 
researcher found 209 data or 79.2% out of 
the data, followed by singular neutral (55 
times or 20.8% out of the occurrences. 
those findings imply that the use of the 
words they, them, their, we, our, us, and 
you are more frequent or more prominent 
used than it, its, I, and me. 
The second type of reference found 
in the data is demonstrative reference with 
249 times or 48.3% occurrence. It is 
divided into three types, namely 
demonstrative near, demonstrative far, 
and definite article. Based on the analysis 
the definite article is the most prominent 
type of demonstrative reference. There are 
230 times or 92.4% of the occurrence, 
followed by demonstrative far (11 
occurrences or 4.49%), and demonstrative 
near with 9 occurrences or 3.21% as the 
least prominent type. Those findings 
imply that the use of the is more 
prominent than the use of this/these and 
that/those. The third type is comparative 
reference. It becomes the least prominent 
by 2 times used or 0.39% out of 515 
occurrences. The researcher only found 
the comparative reference of similarity 
and difference. There are two times 
occurrences of general reference; once on 
similarity reference or 50% of the total 
occurrence and once on difference 
reference or 50% of the total occurrence. 
The similarity reference used by the 
students in the text is the word same and 
the difference reference is the word other. 
 
b. Substitution 
Among the four types of 
grammatical cohesive devices employed 
in students‟ essays, substitution is the 
least prominent type of occurrence. The 
researcher only found one or 0.14% out of 
the research data. There are three kinds of 
substitution, namely nominal, verbal and 
clausal substitution. Nominal substitution 
only occurs once in students‟ essays or 
100% out of the occurrence. The nominal 
substitution which occurs in students‟ 
essay is the word one. Verbal and clausal 
substitutions do not occur in the students‟ 
essays. 
 
c. Ellipsis 
Ellipsis is the omission of a word or 
part of a sentence. Ellipsis is closely 
related to substitution and can be 
described as “substitution by zero”. In this 
research, the researcher found 25 data of 
ellipsis or 3.41% occurrence in students‟ 
essays. It is classified into three types, 
namely nominal, verbal, and clausal 
ellipsis. Nominal ellipsis becomes the 
most frequent or the most prominent than 
other ellipses. 22 out of 25 data or 88% 
occurrence lies on nominal ellipsis. It is 
followed by verbal ellipsis by 3 times or 
12% occurrence in the students‟ essays. In 
this analysis, the researcher did not find 
clausal ellipsis in students‟ essays. 
 
d. Conjunction 
Conjunction is the relationship 
which indicates how the subsequent 
sentence or clause should be linked to the 
preceding or the following (parts of the) 
sentence. In this analysis, the researcher 
found 194 data of conjunction or 26.4%. 
It is categorized into four types, namely 
additive, adversative, causal, and 
temporal conjunction. Additive holds the 
most prominent type of conjunction 
occurred in the analyzed essays with 142 
times or 73.2% occurrence. It is followed 
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by causal for 30 times or 15.4%, 
adversative with 18 frequencies or 9.27%, 
and temporal as the least prominent for 2 
times occurrence or 2.06%. 
 
Wrong Use of Grammatical Cohesive 
Devices 
Based on the analysis, the 
researcher found 50 out of 735 or 6.8% 
students‟ wrong use of grammatical 
cohesive device in their essays. The 
students‟ wrong use of grammatical 
cohesive device lies on the use of 
reference and conjunction. The researcher 
found 43 data of inappropriate use of 
reference and 7 data of wrong use of 
conjunction. The wrong use of reference 
is divided into two categories namely 
wrong use of personal reference and 
wrong use of demonstrative reference. 
The wrong use of personal reference 
includes inappropriate use of plural and 
wrong use of demonstrative reference 
includes inappropriate use of far and 
definite article. Meanwhile, the wrong use 
of conjunction lies on the use of additive 
conjunction and and but. Here are some 
of the data and explanation: 
a. Wrong Use of Personal Pronoun  
After doing the analysis, the 
researcher identified some of students‟ 
error in using personal reference. Some 
students did not pay attention on the use 
of plural personal reference such as you, 
your, they, their, we, our, and us which 
should be appropriate to the context of 
their essays. The use of wrong personal 
reference usually reveals when students 
refer to something in a given sentence 
without identifying the number of item to 
be refer to, either plural or singular and 
did not pay attention on the personal 
reference that is already used in previous 
sentence. Here are some examples of the 
data: 
(1) Most of the students have thought 
that English is difficult to be learnt, 
so they are seldom to use English 
even do not have motivation to 
learn it. There are many problems in 
learning English, so how to solve 
them? We must have some solutions 
to make English becomes easy to be 
applied in daily activity. The 
important solutions are you must 
have big motivation to learn 
English, you also must understand 
the words in English, and 
understand the use of tenses in 
making English sentences or 
utterances in English.   
(2) The most important things for us in 
learning English is we must master 
the four skills of English, namely 
listening, reading, writing and 
speaking. The ability in mastering 
the four skills above will become 
their superiority in facing the 
working world. 
(3) The second is spelling and 
pronunciation in saying English 
word, we must say it with correct 
pronunciation and you must listen 
and watch a film with English 
subtitle to increase pronunciation.  
(4) The English learners can find a 
native speaker of English in a chat 
room, learning English trough chat 
media in the internet and try to chat 
with them via skype or other 
internet voice services.  
(5) There are many subjects that make 
someone is capable in mastering 
this language in order to make them 
to use English in daily activity 
easily.  
(6) The students got difficult in 
mastering grammar and vocabulary 
because they cannot memorize it 
well……….  
 
The students‟ uses of reference 
largely appear in using personal reference. 
Some examples above show the students‟ 
uses of personal reference, but some of 
the data are identified as the wrong use of 
personal reference. Looking at the datum 
(1) the students used the personal pronoun 
you to refer to the item the students in the 
previous sentence. The appropriate 
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personal reference used in this context is 
the word they instead of the word you, 
because the students have used personal 
reference they in the first sentence. It is 
done to make the reader understand easily 
to which person the word you in this text 
refers. The use of two personal references 
which refer to the same person will make 
the reader confuse in understanding the 
text.  
In datum (2) the students uses 
wrong or inappropriate personal 
reference. According to the first sentence, 
the students have already used us and we 
to refer to the writer and the reader. In the 
next sentence, it is more appropriate if the 
writer here uses the word we instead of 
they to make the text is understood easily. 
The students only used the word they 
randomly without understanding to which 
person it refer. Meanwhile in datum (3) 
the students used the item you instead of 
the item we which refer to the writer and 
the reader. The item you is inappropriate 
personal reference because the writer or 
the students have used the pronoun we. 
The use of two difference personal 
pronoun to refer to the same thing will 
make the reader understand the text 
incorrectly. In this case, to ignore 
misinterpretation of the readers, the 
students should use the appropriate 
personal pronoun constantly.  
In datum (4) the students have used 
inappropriate personal pronoun they to 
refer to an item a native speaker. This 
error relates to the students‟ 
misunderstanding of English grammar. 
The item they is used to refer to plural 
noun, meanwhile a native speaker is 
singular noun which can be identified 
through the use of indefinite article a. In 
this case, the students should use personal 
reference masculine or feminine (he or 
she) instead of they to refer to a native 
speaker. While in datum (5), the students 
used incorrect personal reference them to 
refer to the item someone. The word 
someone in English includes in singular 
noun. The appropriate personal pronouns 
to refer to singular item are him, her, me, 
and it.  In this case, to make a cohesive 
sentence, the students should use the 
personal reference he or her to refer to the 
item someone. Those items are used as 
the object of a sentence. 
In the case of datum (6), the 
students did not pay attention on the use 
of personal pronoun to refer to the plural 
noun. The words grammar and 
vocabulary in that sentence show the 
plural form of noun. The appropriate 
pronoun used in this text should be an 
item them as the object of the sentence. 
The students just used the word it 
randomly to refer the plural noun in their 
text. 
 
b. Wrong Use of Demonstrative 
Pronoun  
Students also seem to use 
inappropriate demonstrative reference. 
The use of wrong demonstrative reference 
occurs when students refer to something 
in a sentence without paying attention on 
the kind of plural and singular noun. With 
regard to the data analysis, the students 
got difficulty in using either that or those 
to refer to something singular or plural 
far. Here are some examples: 
(7) It means that, there are two factors 
to support the mastering of English, 
that are external and internal. 
(8) The way is the students must use 
English and try to memorize every 
meaning of words and use that 
words in their utterances.  
(9) The ways to make it easy, we must 
study, practice, and check each 
other without feeling embarrassed. 
English will become students’ 
language by doing that activities. 
Based on the data above, generally 
the students‟ inappropriate use of 
reference occur in the presence of the 
demonstrative that. The difficulty in 
determining the using of demonstrative 
reference refers to the difficulty of 
acquiring the process of using this 
personal reference that is not yet fully 
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mastered. In this case, students‟ 
inappropriate use of demonstrative 
reference is due to the overgeneralization 
or misanalysis, where students confuse to 
determine the use of plural and singular 
references, they refer to plural item by 
singular reference and vice versa. 
Looking at the data above, the use of item 
that instead of those is chosen randomly 
by the students without identifying the 
plural item to be referred.  It is noticed 
that demonstrative reference is used 
wrongly because of the students‟ little 
experience in using such a type in writing 
a discourse.  
 
c. Wrong Use of Conjunction 
In accordance with the result of 
analysis, the students seem to have a 
problem in using conjunction, especially 
additive and. The main error used by the 
students is usually added conjunction and 
in beginning of sentence which does not 
need an additive conjunction. Another 
error relates to misuse of conjunction 
based on the context of a sentence. Here 
are some of the data: 
(10) They often make mistakes in 
pronunciation of letters that need to 
be disguised and on the same word 
but have different meaning.  
(11) And vocabulary becomes another 
problem for the students; most of 
them cannot memorize vocabulary 
in a short time.  
(12) This is because there are many 
vocabularies in English but has 
many meanings. 
(13) As we know that, in Indonesia 
English begins as one of the subject 
that must be learnt since elementary 
school. And there are many schools 
in Indonesia that have got an 
international standard school.  
Looking at the data above, in datum 
(10) the students put the conjunction and 
in the middle of the sentence which 
actually does not need a conjunction. To 
make the sentence is acceptable 
grammatically; the students should omit 
that conjunction. In datum (11) the 
students used the conjunction and in the 
beginning of the sentence. The function of 
that conjunction is to add other 
information relates to the previous idea. 
In this case, the students can use other 
kinds of conjunction which is more 
appropriate with the sentence such as 
complex conjunction in addition, besides 
that, additionally and moreover. 
Datum (12) relates to the students‟ 
confusion in using appropriate 
conjunction to fit its function. The 
function of conjunction but is to show a 
comparison between the previous and the 
later statement. The first clause and the 
second clause in datum (12) do not show 
a contrast. In this case the appropriate 
conjunction used between the clause is 
and to show the additional information of 
the first or previous clause. Datum (13) 
the additional conjunction and is not 
appropriate in that sentence. Without 
putting the conjunction and the sentence 
is more acceptable because the later 
statement is new information without any 
relation to the previous statement. 
 
CONCLUSION 
Based on the analysis towards the 
students‟ essays, the students somehow 
master adequately the English 
grammatical cohesive devices. Analyzing 
globally the result, the researcher found 
that students‟ problems of English 
grammatical cohesive devices lie on the 
use of reference and conjunction. The 
researcher found 43 out of 515 data of 
students‟ error in using reference, and 7 
out of 194 data of students‟ error in using 
conjunction. In accordance to the 
students‟ error above, the researcher give 
some general comments towards the 
students‟ essays in order to prevent some 
error in writing essays. 
In writing essays, the students 
sometimes ignore the grammar rule of 
English. They usually use a given 
grammatical cohesive device from each 
type while writing. When students 
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produce writing discourse, they 
demonstrate an ability to use a particular 
feature in their creative writing. 
Sometimes they use a grammar item 
randomly without paying attention on the 
context of their essays and use 
inappropriate grammatical cohesive 
device in their essays. Moreover, 
students‟ experience could be a source of 
students‟ more or less used devices. 
Besides that, students‟ incorrect form in 
using grammatical cohesive devices is 
caused by their confusion in using plural 
and singular. The students are misanalysis 
of using grammatical cohesive device 
while writing their essays. 
Based on the explanation above, the 
researcher suggested the students to be 
more pay attention on the use of grammar 
items in English such as reference and 
conjunction. They should focus on the 
text they write and choose appropriate 
grammar item to make cohesive 
sentences. Moreover, they should 
understand each function of grammatical 
cohesive device before they create a 
creative writing. It is done to prevent the 
occurrence of error in producing essays 
writing.  
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